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Manor Primary School 

Summer Term Year 1 – Kings and Queens 

 

Overview of the Learning: 

In this unit children will be introduced to the concepts of the monarchy‘’ and look at similarities and differences between the queen today and her role and kings and queens of the past.. They will develop an understanding of 

chronology and an awareness of change and continuity by identifying how things have changed or stayed the same. 

Core Aims  

 know and understand the history of these islands in chronological narrative, from the earliest times to 

the present day:  

 know how people’s lives have shaped this nation and how Britain has influenced and been influenced by 

the wider world 

 know and understand significant aspects of the history of the wider world: the achievements and follies 

of mankind 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections. 

 understand the methods of historical enquiry, 

 

Children should be taught 

Chronological understanding 

Children should be able to: 

 place events and objects in chronological order 

 use common words and phrases relating to the passing of time (eg, before, after, a long time ago, 

past) and everyday historical terms. 

 match objects to people of different ages. 

 Identify similarities and differences between ways of life in different period 

Knowledge and understanding of events, people and changes in the past 

Children should know: 

 recognise why people did things, why events happened and what happened as a result. 

 pupils should be taught to identify different ways in which the past is represented. 

Historical interpretation and Enquiry  

Children should be able to:  

 use stories to distinguish between fact and fiction 

 compare adults talking about the past and ask how reliable the source is 

 find out about the past from a range of sources of information (stories, eye-witness accounts, 

pictures/photographs, artefacts, historic buildings/visits to museums/galleries/sites, ICT) 

 to ask and answer questions 

Organisation and communication 

Pupils should be able to: 

 work with a partner or in a group to discuss their learning 

 use role play /drama for empathy and understanding 

record their work in a variety of ways- pictures, ICT,( Import Clipart images from “Microsoft Word” 
representing images of toys of today) models, timelines 
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The children could write some descriptive sentences about their object without naming it. Other children 

could then try to identify the object. This could also be done orally -‘What am I?’  
PE – toy dances (toy soldiers, music box) 

PHSCE – playground games 

Expectations 

Children can: 

 show an awareness of the past,  

 Use common words and phrases relating to the passing of time.  

 know where the objects they study fit within a chronological framework 

 show things that are the same and different between objects and life in different periods. 

 use a wide vocabulary of everyday historical terms.  

 ask and answer questions, 

 show an understanding of some of the ways in which we find out about the past 

 show an understanding of the ways the past is presented. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Learning Objectives Suggested Learning Opportunities  
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To match objects to people of different ages. 

To Identify similarities and differences between ways of life in different period 

 

Matching objects to a monarch 

Place a sword, tiara, pearls, money (coins), bible, crown, school reading book and pen on a desk/table in front of the class. Children to discuss what 

they are. Ask the class to think about whom they might belong to. Tell the class that they belong to a ‘monarch’ – a king or a queen. Ask children 

what they think a king or a queen is and what they do? 

 Explain how kings and queens are given a number after their names to show how many kings and queens before them have had the same name e.g. 

Henry VIII is the eight king called Henry Explain that Roman numerals are used after the king or the queen’s name instead of numbers 

 Ask the class to line up in age order. Then tell them that in England the tradition has been that the eldest son of the ruling royal family becomes the 

next king (unless there are no sons, and then it is the eldest daughter who becomes queen). Place the crown on the head of the eldest boy in the class. 

Discuss why this may change. 

Discuss what the crown represents – the monarch’s position. What the sword represents – the monarch needs to be able to defend their kingdom 

from enemies who might want to take it over. What the money is for – to pay for things their people need. Why the king needs a bible/religious 

book – to help them do the right thing. What the reading book represents – the monarch needs to be able to read the letters and documents people 

send. What the pen represents – the monarch needs to be able to draw up rules and laws for his people. Ask the class to discuss why a king needs a 

queen – eg the king needs to have children who will continue to rule when he dies. 

http://www.primaryhomeworkhelp.co.uk/victorians/victoria.htm 

http://en.wikipedia.org/wiki/Royal_Oak 

 

To know that England has been ruled by Kings and Queens for many years. 

 

Who is our queen today? 

Explain that for many years there have been people who have ruled over the land where we live. Show children some images/paintings of Kings and 

Queens in the past.( seep/p and resource sheet) 

Discuss how we can tell they are Kings/Queens- what clues are in the pictures? Show children pictures of Queen Elizabeth II. She became Queen 

when she was young (25) – show a picture. She has reigned for 60 years. Show a picture of the coronation of Elizabeth II and explain that when 

somebody becomes a king or a queen they wear a crown and ring, sit on a thrown and hold a sceptre and orb. Children to draw and label a picture of 

Queen Elizabeth II- 

To find out about the past from a range of sources of information Show the class the pictures of the Imperial State Crown (1937). Explain that it is worn at the State Opening of Parliament when the Queen tells the 

people of Britain the new laws that her government wishes to pass. Tell them the stories of how the various jewels came to be part of the crown. 

Children can draw and label the jewels. 

http://www.bbc.co.uk/schools/primaryhistory/famouspeople/famous_monarchs/#ks1_resources 

http://resources.woodlands-junior.kent.sch.uk/customs/questions/royal/ 

 

 

http://www.primaryhomeworkhelp.co.uk/victorians/victoria.htm
http://en.wikipedia.org/wiki/Royal_Oak
http://www.bbc.co.uk/schools/primaryhistory/famouspeople/famous_monarchs/#ks1_resources
http://resources.woodlands-junior.kent.sch.uk/customs/questions/royal/
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To Identify similarities and differences between ways of life in different period 

 

Who will be the next  king/queen ? 

 

Ask the children if they know any of the queen’s children. What are their names ? What do they do? Show pictures. Ask which of the children will be 

the next king/ queen and why? Show the family tree of the queen. Ask the children about their own family tree. Show the children the royal coat of 

arms and ask them to work out why it is like it is? What does it represent? 

Children could create own coat of arms to represent their family/ school or write own family tree. 

 

 

 

To find out about aspects of the past 

To understand the role of the queen today. 

 
 

 

 

What is role of the queen called Elizabeth II?  

 http://projectbritain.com/royal/role.htm 

Queen no longer responsible for governing the country but carries out many important tasks on behalf of the nation. Head of State- 

official visits abroad. Meets with world leaders at Buckingham palace/ Windsor castle. Head of armed forces- only person to declare and 

end war, but must take advice from government. Head of Church of England. Everyday red boxes are delivered to the queen’s desk full of 

documents from government. Must all be read and signed by the queen. Represents the nation at times of celebration and great sorrow, 

one example is remembrance day when she lays a wreath at the Cenotaph. Royal garden parties- 3 a year about 3,000 guests at 

Buckingham palace. Visits hospitals, schools, factories and other places and organisations. 

Children could decide what would be in a red box for them to sign. Children could plan a timetable for the week to show what the queen might be 

doing. 

To understand where the queen lives 

To know how she is protected 

Where does the queen live? 

http://projectbritain.com/london/attractions/buckinghampalace.htm 

Show the children a picture of Buckingham palace. Ask who do you think lives here? Why do you think that? 

BP official and main London home of monarchy since 1837 when Queen Victoria lived there .Queen lives there with Prince Phillip and 

prince Andrew and prince Edward and wife. When queen is at home see her royal flag. Who guards the palace? Changing of guard every 

morning. Guarded by household troops since 1660. 

Draw a detailed sketch of Buckingham palace to show the queen is at home. Write a sentence/ couple to describe the palace or changing 

of the guard. 

To identify similarities and differences between ways of life in different period 

To recognise why people did things, why events happened and what happened as 

a result. 

 

 

Other famous monarchs- Henry V111 

Show children the portrait of King Henry VIII  

Ask them to think why this might be a portrait (a painting) rather than a photo? 

 Explain that this man lived in the past, before photography was invented Ask them to look at the portrait and guess if he was rich or poor, how long 

ago he lived and what job he might have done? Explain that he was a king of England a long time ago 

 Explain that Henry VIII is a famous king from the past and that he did something that had an impact on England for the next few centuries 

(hundreds of years) 

 Emphasise how massive a decision it was for Henry VIII to break away from the Catholic Church and set up his own church. 

http://projectbritain.com/royal/role.htm
http://projectbritain.com/london/attractions/buckinghampalace.htm
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 Explain that the time from when Henry VII ruled is known as the Tudor times because his surname was Tudor. Show the children Henry VIII ‘s 
suits of armour. Discuss why he needed to wear it? What they think it is made of?  

http://www.bbc.co.uk/schools/primaryhistory/famouspeople/henry_viii/?famous_monarchs 

To recognise why people did things, why events happened and what happened as 

a result. 
 

Queen Elizabeth 1 

Show paintings of Elizabeth I. who do the children think she is? Why? What clues are there in the picture? 

When was she queen of England? What is she famous for? Who was her father? 1558-1603 

http://www.bbc.co.uk/schools/primaryhistory/famouspeople/elizabeth_i/ 

In charge of government, head of church, spoke to her armies but didn’t go into battle. Very popular with subjects made lots of visits 

travelled round the country, no heir. Decided new laws. Head of church of England. 

Why is Elizabeth famous? 

Elizabeth I ruled England alone. She did not marry. So although she was queen, England had no king. This was unusual at the time. 

The Elizabethan Age was an exciting part of English history. There were new ideas, and arguments about religion. There were wars with Spain. 

English explorers sailed to new lands. 

How was her role different/ the same as our queen today? 

 To know that there was a time when England had no king/queen.  

 To use primary sources 

 

 

King Charles1 and Charles II 

Show painting of King Charles I. Ask the children to look for clues about the painting that will tell us about this person. Show coins with 

his head and dates. Explain that he upset his people and England was without a king/ queen for a number of years until his son took 

over. During the civil war Charles II hid in an oak tree at Boscobel house- tell the story. Discuss how we know this happened- Charles II 

told Samuel Pepys and recorded in his diary and helpers were given a coat of arms as a present/reward. Ask Children to draw a picture 

and explain who it is and why. 

To speak about everyday objects in the past 

To familiarise the children with photographs 

To  ask and answer questions 

 

Queen Victoria 

Show photos of Queen Victoria- discuss how different to the other kings and queens. 
There were many great events in Victoria's lifetime. You can find some of them on the timeline. 

http://www.bbc.co.uk/schools/primaryhistory/famouspeople/victoria/?famous_monarchs 

 Britain had the world's first steam railway. People had their photos taken for the first time, had electric lights in their homes, made the first phone 

calls, and went for their first car rides 

The Great Exhibition 

The Great Exhibition of 1851 was held in Hyde Park, in London. Queen Victoria went lots of times with Prince Albert. The Exhibition was full of 

inventions and machines. There were wonderful things from all over the world. Show evidence from Great Exhibition. 

http://resources.woodlands-junior.kent.sch.uk/homework/victorians/victoria.htm 

Children choose, describe and draw first inventions. 

To be able to place Kings and Queen’s in order on a timeline. 

To use common words and phrases relating to the passing of time (eg, before, 

after, a long time ago, past) and everyday historical terms. 

To match objects to people of different ages. 

Timeline of kings and queens. 

Use pictures of the king and queens covered and sequence in a timeline. Which king/ queen is your favourite and why? 

http://www.bbc.co.uk/schools/primaryhistory/famouspeople/henry_viii/?famous_monarchs
http://www.bbc.co.uk/schools/primaryhistory/famouspeople/elizabeth_i/
http://www.bbc.co.uk/schools/primaryhistory/famouspeople/victoria/?famous_monarchs
http://resources.woodlands-junior.kent.sch.uk/homework/victorians/victoria.htm
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 To know that parliament discuss and make decisions about our country. – What do we know about Kings and Queens? Explain: After the Magna Carta was signed, people came together in a group to talk about the 

country. These groups were called ‘parliaments’- the French word for ‘talk’ is ‘parler’. They meet in a special place called the Houses of Parliament- 

show picture. Things parliament might talk about include (child friendly): building schools, building hospitals, paying nurses/teachers/doctors, 

building play areas, keeping our streets clean, helping people in different countries etc. The money they spend is called the budget and it must be 

managed carefully. Chn work in groups to look at and talk about pictures of the above and decide which they think are most important and why. 

Emphasise the challenge of managing a budget for the whole country. 

 

 To know that the Prime Minister is in charge of our government. Display world map – locate England. Explain: A long time ago we had a King called George, he was the first King to be called George, and so we call 

him George I. He came from a place called Hanover in Germany. Show Germany on the map. He didn’t speak English and he spent a lot of time in 

Germany, so who would be in charge when he was away? He gave some power to another man called Robert Walpole. Show children picture of RW. 

He would tell King George what parliament were talking about. He was called the ‘Prime Minister’ and prime means first. Show children images of 

other significant Prime Ministers including Margaret Thatcher as an example of a female Prime Minister. 
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Manor Primary School 

Summer Term Year 2 World Exploration 

 

Overview of the Learning: 

In this unit children will learn about important events beyond living memory in British and international history and develop their sense of chronology. They will develop the historical concepts of cause and consequence and 

use them to make connections as to why people explored and the impact it had on life today. They will look at the different ways it is represented. 

Core Aims  

 know and understand the history of these islands in chronological narrative, from the earliest times to 

the present day:  

 know how people’s lives have shaped this nation and how Britain has influenced and been influenced by 

the wider world 

 know and understand significant aspects of the history of the wider world: the achievements and follies 

of mankind 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections. 

 understand the methods of historical enquiry, 

 

Children should be taught 

Chronological understanding 

Children should be able to: 

 place events and objects in chronological order 

 use common words and phrases relating to the passing of time (eg, before, after, a long time ago, 

past) and everyday historical terms. 

 match objects to people of different ages. 

 Identify similarities and differences between ways of life in different period 

Knowledge and understanding of events, people and changes in the past 

Children should-  

 recognise why people did things, why events happened and what happened as a result. 

 pupils should be taught to identify different ways in which the past is represented. 

Historical interpretation and Enquiry  

Children should be able to:  

 use stories to distinguish between fact and fiction 

 compare adults talking about the past and ask how reliable the source is 

 find out about the past from a range of sources of information (stories, eye-witness accounts, 

pictures/photographs, artefacts, historic buildings/visits to museums/galleries/sites, ICT) 

 to ask and answer questions  

Organisation and communication 

Pupils should be able to: 

 work with a partner or in a group to discuss their learning 

 use role play /drama for empathy and understanding 

 record their work in a variety of ways- pictures, ICT, models, timelines 
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Expectations 

Children can: 

 show an awareness of the past,  

 Use common words and phrases relating to the passing of time.  

 know where the people and events they study fit within a chronological framework 

 show things that are the same and different between life in different periods. 

 use a wide vocabulary of everyday historical terms.  

 ask and answer questions, 

 show an understanding of some of the ways in which we find out about the past 

 show an understanding of the ways the past is presented. 

 make connections between cause and consequences 
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Learning Objectives Suggested Learning Opportunities  

To recognise there are many versions of the Columbus story. 

To discuss different interpretations of the same story. 

To place the event on a time line showing periods in the history of England 

 

What is an explorer? 

 Introduce the topic by asking the class what the children think an explorer is.. Children work in groups to brainstorm ideas.. Share with 

class and make a list for reference at the end of the topic.  

Children will test their ideas by finding out about a real explorer from long ago called Christopher Columbus. 

Show a large picture of Christopher Columbus, ask the children to discuss what they notice about his dress, expression and when they 

think he lived? Identify similarities and differences with today.  

Put the children into groups each with an identical set of pictures about Columbus that they can select from to show 

what they consider to be important parts of the Columbus story. 

The groups then sequence their chosen pictures and prepare a caption for each picture. Mount each group's pictures with their captions onto card and 

make into a zig-zag book. 

Discussing different interpretations  

Allow each group to show its book to the rest of the class, telling their version of the story. Draw out the differences between each group's account.  

Why is each version slightly different from the others (Some of the children will to recognise that different people remember things differently, and 

that the choice of pictures would influence the ways things were told. Certain events would become the main focus of the story, depending upon 

which pictures were selected and how they were interpreted. 

Create a timeline to show when CC made his first voyage. 

To identify different ways in which the past is represented. 

To be able to interpret the way the past is represented 

To understand what a coat of arms represents. 

 

 How are famous people remembered? 

What makes people famous? How do we know they have been famous? How are they remembered? Children share thoughts and make a 

group list. 

Introduce the idea of a commemorative shield or coat of arms and lead children to the notion of a quartered shield. 

In groups, draw four pictures that illustrate what they considered to be significant episodes in Columbus's story. Each group to justify their choice of 

pictures to the whole class. 

Show the children the actual coat of arms given to Columbus by Queen Isabella of Spain and ask children to interpret. 

To use secondary sources to find out about the life of Christopher Columbus and 

his impact 

To learn about the discovery of the West Indies 

To ask and answer questions 

The discoveries of Christopher Columbus 

What have you learned about Christopher Columbus from sequencing the pictures? 

What else would you like to find out? Share questions with rest of the class. Provide sources for the children to research. Allow time for 

children to research and present findings using an information text with sub headings. 

Use a map to show the route he took and label. 

To recognise why people did things 

To understand why events happened and what happened as a result. 

To identify different ways in which the past is represented. 

 

Show the children a painting of CC visiting the King and queen of Spain, why do you think CC is there? Children to work in groups 

and share ideas/ record on large sheets of paper. 

What can we learn from the painting? What can we guess from the painting? What would we like to know? How reliable is the painting?  

Children work in pairs. one to be CC and the other the Queen of Spain. Write down all the reasons why the queen should give you 

money to sponsor your voyage across the Ocean. Write down all the reasons why you think  

You should not waste any money on the trip.  

To recognise why people did things, why events happened and what happened as Discussion and debate Columbus: was he a hero? 



 

Manor Primary School  

 

a result. 

To identify different ways in which the past is represented. 

To use stories to distinguish between fact and fiction 

To ask how reliable a source is 

To ask and answer questions 

 

 

 

 

 

Take the role of a sailor who had sailed with Columbus, one who was very critical of Columbus and whose answers to the children's questions would 

challenge their heroic views of the explorer. Francisco Pinzon, the brother of Martin Pinzon (the captain of the Pinta, the second of Columbus's three 

ships). 

Preparing for and interviewing the sailor 

What kinds of questions would they like to ask him? Together devise questions by going over what they had already found out about Columbus. The 

children can work both individually and in groups to come up with a range and depth of questions. 

During the interview tell Francisco’s story, giving his opinion of Columbus as a leader, and answer the children's questions.  cast doubt on whether 

Columbus was such an heroic figure after all. 

The discussion 

Recap points about the interview with Francisco next move on to Francisco's opinions of Columbus. Ask -Do you believe what Francisco said about 

Columbus?'Was Columbus really the gold-greedy man portrayed? Did he treat the natives badly? Did he cheat the sailor who first spotted land by 

claiming the reward of money for himself? 

With such young children the discussion needed careful guidance by the teacher, and also sensitivity in holding in balance the heroic view of 

Columbus alongside the critical. 

Summing up the children's interpretations  

Tell the children that they will be writing a report on the Columbus voyage for the newspaper. As reporters, what would they write? Will they give 

Francisco’s view or the heroic view of Columbus? 

 

To know man has landed on the moon 

To use primary sources to find information 

To place events in a chronological order 

To understand how Britain has been influenced by the world. 

http://www.ducksters.com/biography/explorers/neil_armstrong.php 

http://www.activityvillage.co.uk/neil-armstrong 

http://www.spacekids.co.uk/moon/ 

http://www.bbc.co.uk/science/space/solarsystem/astronauts/neil_armstrong 

Slowly reveal a picture of man climbing down ladder onto the Moon, ask 'Does anyone know what’s happening here?' 

Children watch very short video extract and listen to Neil Armstrong’s words. Look at newspapers from the time to find out specific facts 

e.g. date and time of the event 

Children to watch section of video covering history of/ motivation for space travel and Apollo 11 mission. 

If you could meet Neil Armstrong today what questions would you ask him? Children to work in pairs hot seating. 

Children to write in speech bubble, as Neil Armstrong, why they went to the moon. 

http://www.telegraph.co.uk/news/science/space/5844170/Video-Apollo-11-moonwalk-original-footage.html 

http://www.telegraph.co.uk/news/science/science-video/moon-landings-video/ 

http://www.kidport.com/reflib/science/moonlanding/moonlanding.htm 

Add landing on the moon to a timeline 

To show things that are the same and different between life in different periods. 

To make connections between cause and consequences 

  

Ask the children to look at the portrait of Christopher Columbus and the photo of Neil Armstrong and ask them to think, pair, share who they think 

was braver and why, and then ask them to vote on this. How are these men alike? How are they different ? (Explain the parallels between the  race for 

the Americas in Columbus’ time and the race to get resources from the Moon and Antarctica and the Arctic today) 

Children to record  their comparisons in a table 

To make connections between cause and consequences Who was William Caxton? 

http://www.ducksters.com/biography/explorers/neil_armstrong.php
http://www.activityvillage.co.uk/neil-armstrong
http://www.spacekids.co.uk/moon/
http://www.bbc.co.uk/science/space/solarsystem/astronauts/neil_armstrong
http://www.telegraph.co.uk/news/science/space/5844170/Video-Apollo-11-moonwalk-original-footage.html
http://www.telegraph.co.uk/news/science/science-video/moon-landings-video/
http://www.kidport.com/reflib/science/moonlanding/moonlanding.htm
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To learn about the work of William Caxton 

To place events in a chronological order 

 

http://www.bbc.co.uk/history/historic_figures/caxton_william.shtml 

Before the lesson ask the children to complete a printing inventory spend a day writing down everything they use that has been printed, such as 

books, pamphlets, even cereal boxes.  

Compare and make a class list. Ask the children to think about what life would be like without the printed word. 

What impact does it have on your life? Give children time to research William Caxton and write an information text explaining what he did and the 

impact it had in Britain and then internationally.  

What changes could occur as computers enable people to share information digitally rather than in print? 

Add William Caxton to timeline of world exploration 

To show things that are the same and different between life in different periods. 

To make connections between cause and consequences 

To know how Britain has influenced the World 

 

Who is Tim Berners Lee? 

http://www.bbc.co.uk/history/historic_figures/berners_lee_tim.shtml 

http://primaryfacts.com/2784/10-facts-about-tim-berners-lee-the-inventor-of-the-world-wide-web/ 

http://www.w3.org/People/Berners-Lee/Kids.html 

Ask the children if they know anything about the person in the photograph? what they would like to know? Create two lists on the board: ‘What we 

know’ and ‘What we want to know’. Explain to the class that this is Tim Berners Lee, a famous person who is still alive today. Recap- What do we 

mean when we say someone is famous? Can we find out everything ‘we want to know’ from looking at this portrait? (Discuss with the children that 

although you can find out some things from a portrait, historians need to look at many different sources.) What other sources could we use to help us 

find out more? 

Share information resource with the children and ask them to work in pairs, one to be an interviewer and the other Tim Berners Lee 

Add  Tim Berners Lee to timeline of world exploration 

http://www.bbc.co.uk/history/historic_figures/caxton_william.shtml
http://www.bbc.co.uk/history/historic_figures/berners_lee_tim.shtml
http://primaryfacts.com/2784/10-facts-about-tim-berners-lee-the-inventor-of-the-world-wide-web/
http://www.w3.org/People/Berners-Lee/Kids.html
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Manor Primary School 

Summer Term- Wolverhampton: Then and Now Year 3 

 

 

Overview of the Learning: 

In this local study pupils are introduced to an enquiry –based approach to a local study of Wolverhampton. Children will be focusing on historical aspects of the city of Wolverhampton in the past and then comparing it to 

the city today. They will be encouraged to gain skills of chronology, change and consequence and looking at key figures and their contribution to the history of Wolverhampton. The children will use a range of maps, 

photographs, sources, oral histories and their first hand experience They will understand how our knowledge of the past is constructed from a range of sources and develop their understanding of interpretations of the past. 

  

Core Aims  

 know and understand the history of the British Isles in chronological narrative, from the earliest times to 

the present day:  

 know how people’s lives have shaped this nation and how Britain has influenced and been influenced by 

the wider world 

 know and understand significant aspects of the history of the wider world: the achievements and follies 

of mankind 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections. 

 understand the methods of historical enquiry and how there are contrasting arguments and 

interpretations of the past. 

 

Children should be taught 

Chronological understanding 

Children should be able to: 

 place events, people and changes into correct periods of time  

 use dates and vocabulary relating to the passing of time, including ancient, modern, BC, AD, 

century and decade. 

Knowledge and understanding of events, people and changes in the past 

Children should know: 

 about characteristic features of the periods and societies studied, including the ideas, beliefs, 

attitudes and experiences of men, women and children in the past  

 about the social, cultural, religious and ethnic diversity of the societies studied, in Britain and the 

wider world  

 to identify and describe reasons for, and results of, historical events, situations, and changes in the 

periods studied  

 to describe and make links between the main events, situations and changes within and across the 

different periods and societies studied. 

 . 

Historical interpretation and Enquiry  

Children should be able to:  

 recognise that the past is represented and interpreted in different ways, and to give reasons for this 

 know how to find out about the events, people and changes studied from an appropriate range of 

sources of information, including ICT-based sources [for example, documents, printed sources, 

CD-ROMS, databases, pictures and photographs, music, artefacts, historic buildings and visits to 
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museums, galleries and sites] 

 to ask and answer questions, and to select and record information relevant to the focus of the 

enquiry 

Organisation and communication 

Pupils should be able to: 

 work with a partner or in a group to discuss their learning 

 use role play /drama for empathy and understanding 

 record their work in a variety of ways- pictures, ICT, models, timelines 

 recall, select and organise historical information  

 use dates and historical vocabulary to describe the periods studied  

 communicate their knowledge and understanding of history in a variety of ways [for example, 

drawing, writing, by using ICT]. 

Expectations 

Children can: 

 Use a wide vocabulary of historical terms and phrases relating to events studied and the passing of time.  

 know where the people and events they study fit within a chronological framework 

 show an understanding of some of the ways in which we find out about the everyday lives of people in the past 

 show how things can be the same and different between life in different periods. 

 identify reasons for and results of peoples actions 

 identify and give reasons for different ways in which the past is represented 

 distinguish between different sources- compare different versions of the same story 

 Show an understanding of significant turning point in British History 

  ask and answer questions, 

 Use a range of sources to find out about  

 identify and describe reasons for, and results of, historical events, situations, and changes in the periods studied  
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Learning Objectives Suggested Learning Opportunities  

 

 to use a range of maps to locate the Wolverhampton. 

 to recognise and describe what Wolverhampton is like today. 

 to use skills of enquiry to question what Wolverhampton might have been 

like in the past 

 to use historical sources to investigate whether and how Wolverhampton 

may have changed through history. 

Welcome to Wolverhampton 

As an introduction to the children learning ask them to reflect on the following questions -  

Where is Wolverhampton? 

What is Wolverhampton like today? 

Has Wolverhampton always been like this? 

Ask the children to discuss and take feedback. Using a range of maps and photographs to locate the local area of Wolverhampton today. 

Use maps and photographs of the local area to investigate and identify key features like buildings, industries, street names and familiar places. 

Produce a map of the local area of Wolverhampton and include mapping recognisable features of the city like buildings and street names. (Link 

to Geography, therefore this may be done as part of the learning in Geography) 

Ask the children to use their skills of enquiry to think and questions whether present Wolverhampton was the same in the past. 

Use sources like local history books, leaflets and photographs to examine what Wolverhampton has to offer today. 

Write a postcard to friend describing what Wolverhampton is like today. Children to include features like street names, buildings, industries etc 

Create a brochure entitled ‘Wolverhampton Today’ and present findings on Wolverhampton using pictures, diagrams, captions, sketches and 

maps. 

Ref links 

www.localhistory.scit.wlv.ac.uk 

 

 to locate the period and date of Wolverhampton on a time line. 

 to use a range of maps to investigate and understand what 

Wolverhampton was like in the past. 

 to draw a map of Wolverhampton in the past. 

 To understand who Lady Wulfruna was and how Wolverhampton 

got its name. 

 

 

What was Wolverhampton like in the past? 

Ask the children to reflect on when Wolverhampton was founded. Introduce the founding of Wolverhampton chronologically in relation to the 

Romans and Anglo-Saxon. Explain that Wolverhampton was founded in 985AD.  

 

Use a range of maps and photographs to locate the local area of Wolverhampton in the past starting with 1800. Use old maps, (Ref: Mapping 

the Past- Wolverhampton 1577-1986) photographs and past newspaper cuttings of the local area to investigate and identify key features like 

buildings (shops, schools, factories, churches) industries, street names and familiar places.  

Look at a copy of the map by Isaac Taylor’s map produced in 1750- Ref: Mapping the Past- Wolverhampton 1577-1986) one of the most 

detailed maps to date. Children to investigate what they can see on the map. Ask the children to find specific streets like High Green, Cock 

Street, Goat or Tup Street, Lichfield Street, Dudley Street, St. Peters church, Town Hall, Charity School and even a Workhouse – may be! 

Ask the children to produce a map of the local area of Wolverhampton in the past and include mapping places, buildings and street names. 

Children to create a table of differences using the headings- Wolverhampton Now and Wolverhampton Then. Children to record their 

findings. 

‘Blast to the Past’- Children to write a letter to a friend imagining to be in the past and describe what Wolverhampton was like then. Children 

to include their findings from their research, map work, oral histories, photographs and old news cuttings.  

Investigate how Wolverhampton got its name. Children to story board or create a news report of the Anglo-Saxon king Aethelred (the 

Unready) giving his piece of land at Heantun (high town) to Lady Wulfruna. ‘Wulfruna’ and Heantun’ = Wolverhampton. 

Ref links 

http://www.localhistory.scit.wlv.ac.uk/
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www.localhistory.scit.wlv.ac.uk 

Secondary source book: Mapping the Past- Wolverhampton 1577-1986 

 

 

 to know why Lady Wulfruna was important in the history of 

Wolverhampton. 

 to make deductions about the life of a key figure from local history. 

Who was Lady Wulfruna? Why was Lady Wulfruna a key figure in Wolverhampton’s history? 

Introduce the children to Lady Wulfruna. Using a range of written and visual sources to investigate the life and significance of Lady Wulfruna 

in the history of Wolverhampton and ask the children to reflect on the questions  

Who was Lady Wulfruna? (935-1005) 

Why was she important in the Wolverhampton’s history?  

Why and how is she remembered today? 

Ask the children to draw a time line and using skills of chronology to map key events in the life of Lady Wulfruna. Children could create a 

story board the story of Lady Wulfruna and her connection to Wolverhampton. 

Children could a diary account as Lady Wulfruna presenting keys events and aspects of her life using source research and findings or could 

create an interview with Lady Wulfruna.  

 

 to locate the Victorian period on a time line. 

 to describe and compare Wolverhampton in Victorian times to other 

periods studied. 

 to examine and handle census material to collect historic data for births, 

marriages and population figures during Victorian Wolverhampton 

What was Wolverhampton like in Victorian times? 

Ask the children to think about What was Wolverhampton like in Victorian Britain? How was Wolverhampton different? What had happened 

to Wolverhampton during the Victorian period? Ask the children to investigate for themselves using a range of maps and photograph, children 

s to explore and analyse what Wolverhampton was like in Victorian Britain.refer to-  Mapping the Past booklet 1577- 1986 

Ask the children to draw a map accurately of Wolverhampton in Victorian Britain and map familiar and unfamiliar features like places, 

buildings (shops, schools, factories, churches), industries and street names of the period in question 

Share with the children population figures for Wolverhampton in Victorian times and Births and marriages figures for Wolverhampton in 

Victorian times and other census materials – children to use this information to explain what Wolverhampton was like then  

 

 to use a range of secondary sources to investigative the visit of Queen 

Victoria  

 

What happened during Queen Victoria’s visit to Wolverhampton 

Introduce the children to Queen Victoria and Prince Albert using a range of pictures. Who do the children think they are? Tell the children 

that Queen Victoria visited Wolverhampton and left the city with a special statue. Share with the children a picture of the statue – are the 

children familiar with this? Do they know where it is? 

Using a range of online sources share with the children information about the royal visit to Wolverhampton. Why did she visit? Where did she 

go? What did the people of Wolverhampton think about the visit? What did she give to the city? 

Ask the children to imagine they were part of the crowd that watched the Queens visit, they are to write an eye witness account of the visit  

nformation to be found at  

http://www.wolverhamptonhistory.org.uk/leisure/special_events/victoria2  

http://www.localhistory.scit.wlv.ac.uk/articles/Victoria/victoria.htm 
Mapping the Past booklet 1577- 1986 

 to use first hand experiences from an educational visit to explain what life 

was like in Wolverhampton during the Victorian period 

Key people and families in Victorian Wolverhampton - The Mander Family and the Visit to Wightwick Manor 

Tell the children over the next few weeks they are going to be learning about key people who lived in Wolverhampton in the past and made a 

http://www.localhistory.scit.wlv.ac.uk/
http://www.wolverhamptonhistory.org.uk/leisure/special_events/victoria2
http://www.localhistory.scit.wlv.ac.uk/articles/Victoria/victoria.htm
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 to use key skills of historical enquiry to investigate the Mander family  contribution to the city. Introduce the children to the Mander Family. Have they heard the name before? Where?  

Use a range of sources to find out about the Mander family. Look at the Mander family tree to locate Sir Geoffrey Mander.  

Ask the children to create a journal for a day in the life of a child from the Mander family describing life from a wealthy perspective. Maybe 

compare the wealthy perspective to maybe imaging to be a servant working for the Mander family and include the many duties they would 

have had to perform.  

Tell the children that they are going to visit Wightwick manor to look for themselves at the home of one of the Mander's. Children to visit the 

home of the Mander family and look at how the family lived. Children too take photographs and videos and collect visual and written 

information during the visit. 

Children to present their follow-up learning using text and illustrations  

Information to be found at 

http://www.localhistory.scit.wlv.ac.uk/genealogy/Mander/Mander.htm  

http://www.localhistory.scit.wlv.ac.uk/genealogy/Mander/history/ManderFamilyHistory.htm  

http://en.wikipedia.org/wiki/Wightwick_Manor 

 

 to use a range of secondary sources to investigate the lives of important 

people who lived in Wolverhampton  

 to use key skills of historical enquiry to investigate John Marston 

Key people and families in Victorian Wolverhampton - John Marston 

Introduce the children to John Marston the extremely successful Victorian manufacturer and founder of Sunbeam cycle and motorcar 

companies. Use a range of sources to investigate John Marston and his contribution in Wolverhampton past.  

Children to create a persuasive poster for Sunbeam cycles and motorcars.   

Information to be found at 

http://www.wolverhamptonhistory.org.uk/work/industry/motor 

 to use maps, photographs and newspaper cuttings of Wolverhampton from 

1900. 

 to make describe and compare Wolverhampton in 1900 to other periods 

studied. 

 to examine and handle census material to collect historic data for births, 

marriages and population figures during Victorian Wolverhampton. 
 

What was Wolverhampton like during the 1900’s? 
Using a range of photographic sources- ask the children to look at what Wolverhampton was like during the 1900’s. Ask the children to 

explore the pictures and see if they can identify any buildings that still stand today.  

http://www.historywebsite.co.uk/articles/images/Wolverhampton.htm 

Share with the children a range of other historical sources and discuss What was Wolverhampton like in 1900?  How was Wolverhampton 

different? What was happening to Wolverhampton in 1900? How had Wolverhampton changed and developed from the Victorian period? 

Information to be found at  

http://blackcountryhistory.org/collections/search/?q=partner_code%3AWAGMU&cb_submit=Search&fq%5Bdc.subject%5D%5B%5D=Buildi

ngs&cb_page=2 

Ask the children to draw a map accurately of Wolverhampton in 1900- refer to Mapping the Past booklet 1577- 1986 and map changes and 

developments to the city like places, buildings (shops, schools, factories, and churches), industries and street names of the period in question.  

Children to identify and compare how Wolverhampton has changed from the Victorian period. Children to produce a table of changes. 

 

 to describe and compare Wolverhampton in 1960 to other periods 

studied. 

What was Wolverhampton like in 1960? 

Ask the children to reflect on What was Wolverhampton like in 1960?  How was Wolverhampton different from the 1900’s? Using a range of 

maps and photographs to explore and analyse what Wolverhampton was like in 1960.-  refer to Mapping the Past booklet 1577- 1986  

http://www.localhistory.scit.wlv.ac.uk/genealogy/Mander/Mander.htm
http://www.localhistory.scit.wlv.ac.uk/genealogy/Mander/history/ManderFamilyHistory.htm
http://en.wikipedia.org/wiki/Wightwick_Manor
http://www.wolverhamptonhistory.org.uk/work/industry/motor
http://www.historywebsite.co.uk/articles/images/Wolverhampton.htm
http://blackcountryhistory.org/collections/search/?q=partner_code%3AWAGMU&cb_submit=Search&fq%5Bdc.subject%5D%5B%5D=Buildings&cb_page=2
http://blackcountryhistory.org/collections/search/?q=partner_code%3AWAGMU&cb_submit=Search&fq%5Bdc.subject%5D%5B%5D=Buildings&cb_page=2
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 to use empathy to imagine living the Wolverhampton during 1960. 

 to look and examine families, people, industry and changes 

occurring in Wolverhampton during 1960. 

 To develop an awareness of how Wolverhampton has changed and 

developed over time. 

http://www.historywebsite.co.uk/articles/1960s/changes.htm 

https://www.youtube.com/watch?v=6N_0WBcss98 

 

Children to identify what still remains in the city from prior learning and then identify new changes to the city. Children to think about who 

lived in the city and how the make-up of people had changed  

Ask the children to use the internet to find out for themselves what Wolverhampton was like in the 1960’s. Children to present their learning 

in the form of a report or information text 

 

 

 to know that the local area has changed at different periods in the 

past. 

 to use ICT to carry out historical research about a key building in 

Wolverhampton  

 

 

Wolverhampton today 

Ask the children to consider what they think of first when they are asked about Wolverhampton e.g. the Molineux, St Peters church, the Grand 

theatre. Tell the children they are going to choose a place of interest in Wolverhampton and then they are going to carry out some historical 

research about this place and present their learning using ICT   

Over a series of lessons the children are to gather information about their choice of place in Wolverhampton and they are to look at its history 

and how it has changed. Children to present their learning using ICT  

http://www.historywebsite.co.uk/articles/1960s/changes.htm
https://www.youtube.com/watch?v=6N_0WBcss98
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Manor Primary School 

Autumn Term Year 4 

The Shang Dynasty 

 

Overview of the Learning: Shang Dynasty - the first true Chinese dynasty. 

In this unit children will-investigate and learn about the achievements of one of the earliest civilizations – The Shang Dynasty of Ancient China-the children will gain an overview and undertake an in depth study of how, 

where and when this first civilization appeared and its impact on the wider world. 

Core Aims  

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest 

times to the present day: how people’s lives have shaped this nation and how Britain has influenced and 

been influenced by the wider world 

 know and understand significant aspects of the history of the wider world: the nature of ancient 

civilisations; the expansion and dissolution of empires; characteristic features of past non-European 

societies; achievements and follies of mankind 

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, 
‘parliament’ and ‘peasantry’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections, draw contrasts, analyse trends, frame 

historically-valid questions and create their own structured accounts, including written narratives and 

analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make 

historical claims, and discern how and why contrasting arguments and interpretations of the past have 

been constructed 

 gain historical perspective by placing their growing knowledge into different contexts, understanding the 

connections between local, regional, national and international history; between cultural, economic, 

military, political, religious and social history; and between short- and long-term timescales. 

Pupils should be taught  

Chronological understanding 

Children should be able to: 

 place events, people and changes into correct periods of time  

 use dates and vocabulary relating to the passing of time, including more complex terms- ancient, 

modern, BC, AD, century and decade. 

Knowledge and understanding of events, people and changes in the past 

Children should know: 

 about characteristic features of the period and society, including the ideas, beliefs, attitudes and 

experiences of men, women and children  

 about the social, cultural, religious and ethnic diversity of the society studied,  

 to identify and describe reasons for, and results of, historical events, situations, and changes in the 

periods studied and offer reasonable explanations for some events 

 to describe and make links between the main events, situations and changes within and across the 

different periods and societies studied. 

Historical interpretation and Enquiry  

Children should be able to:  

 Use evidence to reconstruct life during the Shang dynasty, identifying key features and events. 

 recognise that the past is represented and interpreted in different ways, and to give reasons for this 

 know how to find out about the events, people and changes studied from an appropriate range of 

sources of information, including ICT-based sources [for example, documents, printed sources, CD-

ROMS, databases, pictures and photographs, music, artefacts, historic buildings and visits to museums, 

galleries and sites] 

 to ask and answer questions, and to select and begin to evaluate the usefulness of different sources and 
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their relevance to the focus of the enquiry 

Organisation and communication 

Pupils should be able to: 

 recall, select and organise historical information  

 use dates and historical vocabulary to describe the periods studied  

 communicate their knowledge and understanding of history in a variety of ways [for example, drawing, 

writing, by using ICT]. 

 

Expectations 

Children can: 

 know and understand the nature of the ancient civilisation- the Shang Dynasty,  the expansion of an empire and the achievements and follies of mankind. 

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘dynasty’ and ‘government’ 

 understand historical concepts such as continuity and change, similarity, difference and significance,  

  make connections and  draw contrasts between civilisations 

  frame historically-valid questions to lead their own learning  

 create their own structured accounts, including written narratives and analyses 
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Learning Objectives Suggested Learning Opportunities  

To locate china on a world map. 

To understand the concept of a dynasty 

Where was the Shang Dynasty?  

 What do you already know about China? Invite children to share their ideas and discover China on a map. Tell children that over the 

next few lessons, we will be exploring the Shang Dynasty of China.  

What is a dynasty? Why it is an important part of Chinese history? Discuss and share ideas. Can you think of any other examples of 

Dynasties? Where? Who? When? 

http://www.ducksters.com/history/china/geography_of_ancient_china.php 

Children to draw and label a map to show the Shang dynasty and describe its location explaining the importance of the Yellow River. 

To make connections and draw contrasts between different civilisations 

To place events, people and changes into correct periods of time  

To use dates and vocabulary relating to the passing of time,  

 

Who began the Shang Dynasty?  

Provide children with information about the first leaders of the how the Shang dynasty- T’ang, a man of great virtue and wisdom. See 

link-  

 )http://simple.wikipedia.org/wiki/King_Tang_of_Shang_of_China 

http://en.wikipedia.org/wiki/Tang_of_Shang 

When was the Shang Dynasty?  

Most historians now date the Shang dynasty from 1600- 1046 BCE when it was succeeded by the Zhou dynasty. 

http://www.historyforkids.org/learn/china/history/shang.htm#! 

Show children a timeline showing when the Shang Dynasty is thought to have been in power and the map showing the extent of their 

power. 

http://www.ducksters.com/history/china/timeline_of_ancient_china.php 

Draw and label a timeline to show the start and end of the Shang Dynasty- The Shang Dynasty was in power during the Bronze Age. 

What was happening in Britain at this time? It was during the Shang dynasty that Bronze working began  

To use evidence to reconstruct life during the Shang dynasty, identifying key 

features and events. 

To understand that what we know about the past is dependent on what has 

survived 
 

 

How do you think we know about the Shang Dynasty?  Invite children to share their ideas,  

Thousands of artefacts were found from the ruins of Yin, the last capital of the Shang which were unearthed in the late 1920’s and 30’s. 
and is now a World Heritage Site.  

http://china.mrdonn.org/shang&chou.html 

http://www.kidspast.com/world-history/0127-shang-dynasty.php 

https://uk.pinterest.com/jnmadani/ancient-china-for-kids/ 

 http://www.theschoolrun.com/homework-help/shang-dynasty 

http://whc.unesco.org/en/list/1114/gallery/ 
Imagine you are one of the archaeologists who discovered artefacts from the ruins of Yin. Write a diary entry of what you discovered and the 

excitement of the find for you as a historian. 

To use primary sources to make inferences and deductions  

 

 

To draw historical conclusions about life during the Shang dynasty 

Oracle Bones 

Show the children some pictures of oracle bones? What do you think these are? What are they for? Why have they remained from the 

Shang Dynasty? What were oracle bones? What do they tell us about life during the Shang Dynasty? Why are they important sources of 

evidence? 

http://www.ducksters.com/history/china/geography_of_ancient_china.php
http://simple.wikipedia.org/wiki/King_Tang_of_Shang_of_China
http://en.wikipedia.org/wiki/Tang_of_Shang
http://www.historyforkids.org/learn/china/history/shang.htm
http://www.ducksters.com/history/china/timeline_of_ancient_china.php
http://china.mrdonn.org/shang&chou.html
http://www.kidspast.com/world-history/0127-shang-dynasty.php
https://uk.pinterest.com/jnmadani/ancient-china-for-kids/
http://www.theschoolrun.com/homework-help/shang-dynasty
http://whc.unesco.org/en/list/1114/gallery/
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  http://www.hceis.com/chinabasic/history/Shang%20dynasty%20history.htm 
http://www.ibiblio.org/chinesehistory/contents/02cul/c03s03.html 

http://china.mrdonn.org/oraclebones.html 

Look at pgs 22-23in Shang Dynasty China. 

Write an information text showing and explaining what oracle bones were, why they were important and what they tell us about life 

during the Shang Dynasty. 

To use evidence to reconstruct life during the Shang dynasty, identifying key 

features and events. 

 

An unusual queen 

Show the children a picture of Fu Hao and ask- who do you think this might be? Why? 

How do we know so much about Fu Hao?  What can we learn about this queen by the discoveries in her tomb? Use Shang Dynasty China pgs 8 and 

9. What do the artefacts tell us about the social hierarchy? Give the children time to add depth by researching and making notes. 

http://en.wikipedia.org/wiki/Tomb_of_Fu_Hao 

https://depts.washington.edu/chinaciv/archae/2fuhmain.htm 

http://www.ancientchina.co.uk/staff/resources/background/bg7/bg7pdf.pdf 

Write a diary entry as a person living during the Shang Dynasty and the death of Fu Tao. Explain what she was like and what was to be included in 

her tomb and why. 

Ask the children to make connections with what was happening in other parts of the world at this time. 

To make connections and draw contrasts between different civilisations 

To recognise that the past is represented and interpreted in different ways, and to 

give reasons for this 

 

Bronze Works 

Show the children examples of artefacts made from bronze and ask why these have remained intact? Why is there more evidence of artefacts after the 

development of Bronze?  

Ask the children to investigate other artefacts made from Bronze from the Shang Dynasty China- google Bronze vessels from the Shang dynasty. Use 

Copy Master6 to analyse one piece of evidence. Share thoughts. 

Children to use laptops to collect pictures and include a written explanation of how the Shang made Copper and what they used it for. 

Children to add dates to timeline of what was happening  in Egypt, Greece and Europe at this time, 

http://www.britannica.com/EBchecked/topic/1495894/Chinese-bronzes/283162/The-Shang-dynasty-c-1600-1046-bce 

 

To frame historically valid questions to lead their own learning. 

To recognise that the past is represented and interpreted in different ways, and to 

give reasons for this. 

 

 

 

Beautiful Bells 

Look at the examples of musical instruments on pages 12 and 13. What can we learn about the Shang Dynasty from these artefacts? What do you 

think they are made from? How do you think they were played? Who would play them and where and when? Children to use Copy Master 5 to 

analyse in pairs and share thoughts with rest of class. Does everyone agree? Why/why not? 

What else would you like to find out about Musical instruments? Children frame own historically valid questions.  Give the children time to research- 

http://history.cultural-china.com/en/54History3785.html 

http://www.csstoday.net/ywpd/Features/52925.html 

Children to make a detailed drawing of instrument they find most interesting, copying the designs  and write a written description using notes from 

their research. 

To understand how and why contrasting arguments and interpretations of the 

past have been constructed. 

Ghostly chariot 

Shang Dynasty China pgs 16-17 

Show the children a large picture of the remains of a chariot found in a Shang noble’s grave. 

http://www.hceis.com/chinabasic/history/Shang%20dynasty%20history.htm
http://www.ibiblio.org/chinesehistory/contents/02cul/c03s03.html
http://china.mrdonn.org/oraclebones.html
http://en.wikipedia.org/wiki/Tomb_of_Fu_Hao
https://depts.washington.edu/chinaciv/archae/2fuhmain.htm
http://www.ancientchina.co.uk/staff/resources/background/bg7/bg7pdf.pdf
http://www.britannica.com/EBchecked/topic/1495894/Chinese-bronzes/283162/The-Shang-dynasty-c-1600-1046-bce
http://history.cultural-china.com/en/54History3785.html
http://www.csstoday.net/ywpd/Features/52925.html
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 Before the children research ask- 

What can we be sure of about the Shang Dynasty from this evidence? 

What can we guess about the period and the people in it? Children work in groups to answer questions and the share ideas, Discuss. 

What else would you like to know about the evidence? Children gather questions from group and think about how reliable the evidence is. 

http://www.historyforkids.org/learn/china/history/shang.htm 

Children to draw a labelled diagram of a chariot and describe its uses. Children add dates to timeline of events. 

To use evidence to reconstruct life during the Shang dynasty, identifying key 

features and events. 

To recognise that the past is represented and interpreted in different ways, and to 

give reasons for this 

 

What did the Shang eat? 

Ask the children what they think the staple diet of the Shang Dynasty was? Why? 

Show some artefacts and ask what they tell us about the diet of this civilisation. 

Give the children pgs 18-19 from Shang Dynasty China. In pairs ask the children to read and make notes about the food eaten by the Shang and use 

the I-pads to add depth to their work. 

Children to present their work in their chosen preference. 

http://www.historyforkids.org/learn/china/food/ 

http://www.ducksters.com/history/china/chinese_festivals.php 

To select and begin to evaluate the usefulness of different sources and their 

relevance to the focus of the enquiry 

 

Which artefact do you think has been the most useful for learning about the Shang Dynasty? 

 Why? Discuss ideas as a class. How reliable is it? Is it likely to be biased towards one particular person or group? 

Share.  Why is there a difference in answers? 

To frame historically valid questions to lead their own learning. 

 

Use Shang Dynasty China to help you decide what else would you like to find out about the Shang? 

What questions would you like answering? Who would you like to work with? 

Children to pose questions and research answers independently. Children to choose the way they present their learning ensuring they 

include primary and secondary sources. Children to share research with other children in the class. Children will peer and assess each 

other’s learning. 

 

http://www.historyforkids.org/learn/china/history/shang.htm
http://www.historyforkids.org/learn/china/food/
http://www.ducksters.com/history/china/chinese_festivals.php
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Summer Term- Year 5 

The History of the Black Country 

 

Overview of the Learning: 

In this unit children will give the children an understanding of the development and growth of the Black Country. They will develop their understanding of historical concepts such as cause and consequence and continuity and change 

by looking at the growth of an area known as The Black Country They will look at how evidence is used to make historical claims and begin to understand connections between national and international history. Learning will be further 

enhanced by a visit to the Dudley Canal Tunnel and Limestone Mines.  

Core Aims  

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest 

times to the present day: how people’s lives have shaped this nation and how Britain has influenced and 

been influenced by the wider world 

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, 
‘parliament’ and ‘peasantry’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections, draw contrasts, analyse trends, frame 

historically-valid questions and create their own structured accounts, including written narratives and 

analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make 

historical claims, and discern how and why contrasting arguments and interpretations of the past have 

been constructed 

 gain historical perspective by placing their growing knowledge into different contexts, understanding the 

connections between local, regional, national and international history; between cultural, economic, 

military, political, religious and social history; and between short- and long-term timescales. 

Pupils should be taught  

Chronological understanding 

Children should be able to: 

 place events, people and changes into correct periods of time  

 use dates and vocabulary relating to the passing of time, including ancient, modern, BC, AD, century 

and decade. 

 Make comparisons between different times in the past. 

Knowledge and understanding of events, people and changes in the past 

Children should know: 

 about characteristic features of the periods and societies studied, including the ideas, beliefs, attitudes 

and experiences of men, women and children in the past  

 about the social, cultural, religious and ethnic diversity of the societies studied, in Britain and the wider 

world  

 to identify and describe reasons for, and results of, historical events, situations, and changes in the 

periods studied  

 to describe and make comparisons between the main events, situations and changes within and across 

the different periods and societies studied. 

Historical interpretation and Enquiry  

Children should be able to: 

 recognise primary and secondary sources  

 recognise that the past is represented and interpreted in different ways, and to give some reasons for this 

 draw comparisons and differences from different sources 
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 bring together relevant sections of information. 

 know how to find out about the events, people and changes studied from an appropriate range of 

sources of information, including ICT-based sources [for example, documents, printed sources, CD-

ROMS, databases, pictures and photographs, music, artefacts, historic buildings and visits to museums, 

galleries and sites] 

 to ask perceptive questions and find answers by selecting and recording information relevant to the 

focus of the enquiry 

Organisation and communication 

Pupils should be able to: 

 recall, select and organise historical information  

 use dates and historical vocabulary to describe the periods studied  

 Communicate their knowledge and understanding of history in a variety of ways [for example, drawing, 

writing, by using ICT]. 

Expectations 

Children can: 

 know and understand the history of The Black Country as a chronological narrative, from the earliest times.  

 understand how people’s lives were shaped and how Britain and the black country was influenced by the wider world 

 understand  abstract historical terms such as ‘empire’, ‘civilisation’, and ‘peasantry’ 

   understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, Understand how life changed through different periods of time and how new technologies 

affected everyday life. 

  make connections, draw contrasts, analyse trends,  

 frame historically-valid questions to lead their own learning 

 create their own structured accounts, including written narratives and analyses 

 understand the methods of historical enquiry,  
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Learning Objectives Suggested Learning Opportunities  

To investigate the location of the Black country. 

To place the Roman period on a time line 

To understand what the Black Country was like in Roman times 

The Romans are coming! 

Explain that their unit of work this term is history of the Black Country. Ask the children to decide in groups, using a map, what area makes the 

Black Country? Why did it get it’s name? 

Imagine you are a Roman soldier marching through the Black Country. Where in England would you be? What would you see, hear, do? 

Ask the children what they already know about the Romans in Britain. What do you think life was like? 

What do you know about the Roman influence in this area? What evidence might there be of the Romans living in this area? Discuss their ideas and 

share ideas and thoughts. Make class list. 

http://www.bbc.co.uk/blackcountry/content/articles/2005/03/15/where_is_the_black_country_feature.shtml 

 http://www.bbc.co.uk/blackcountry/uncovered/what_is.shtml 

http://en.wikipedia.org/wiki/Black_Country 

http://blackcountryhistory.org/map/ 

Children’s history of the Black Country pgs 4-5 

Write diary accounts of a Roman soldier to describe what the Romans did and how they developed the area 

Draw and label a map of Britain showing the main roads and forts in Roman Britain.  

Draw a map to show where the tribe called the Cornovi – people living in the Black Country lived.- Historical Maps book pgs1 and page 2 

Create a time line to show the stages of growth of the Black Country starting with the Cornovii and the Roman Invasion in AD43 

To understand the historical methods of enquiry 

To draw comparisons from different sources 

The Battle of Tettenhall! 

How do you think we know about a battle that took place so long ago? Share Anglo Saxon quotes. Who was the war between? Where did the battle 

take place? What other evidence is there that Saxons and Vikings had settled in the area? 

http://www.bbc.co.uk/news/uk-england-stoke-staffordshire-13105212- Historical Maps pg9 

Children’s history of the Black Country pgs 6-7. 

Draw a map to show the kingdoms of Britain in Anglo- Saxon times. Historical Maps book pg 7 Can you recognise any names from today? Can you 

add any of the Anglo- Saxon town names? 

Add the Anglo-Saxon dates to the timeline AD 450-1066  

To  frame historically-valid questions to lead their own learning 

To draw together relevant sections of information 

To use primary and secondary sources 

Lady Wulfruna 

Ask the children what they know about Lady Wulfruna? What else would you like to find out? 

 http://www.wolverhamptonhistory.org.uk/people/local/wulfruna 

http://www.blackcountrybugle.co.uk/LADY-WULFRUNA-WOLVERHAMPTON146S-SCULPTOR-SON/story-20136146-detail/story.html 

Children’s history of the Black Country pgs 8-9. Children to work in pairs using references to find out from primary sources about how 

Wolverhampton began. 

Children could write an auto biography as Lady Wulfruna describing what happened to her and her life. 

Add the Viking dates to the timeline AD 865 -1066 

To know how to find out about the past from an historical document    The Domesday Book 

http://www.bbc.co.uk/blackcountry/content/articles/2005/03/15/where_is_the_black_country_feature.shtml
http://www.bbc.co.uk/blackcountry/uncovered/what_is.shtml
http://en.wikipedia.org/wiki/Black_Country
http://blackcountryhistory.org/map/
http://www.bbc.co.uk/news/uk-england-stoke-staffordshire-13105212-
http://www.wolverhamptonhistory.org.uk/people/local/wulfruna
http://www.blackcountrybugle.co.uk/LADY-WULFRUNA-WOLVERHAMPTON146S-SCULPTOR-SON/story-20136146-detail/story.html
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To ask perceptive questions and find answers by selecting and recording 

information relevant to the focus of the enquiry 

To know the value of the Domesday Book to historians 

What is the Domesday Book? Why does it help us find out about the Past? When was it written and by whom? 

Children to use web sites to research and write an information text about the book then to use pages 10 and 11 of Children’s history of the Black 

Country to find out about entries for the Black Country. 

http://downloads.bbc.co.uk/schools/primaryhistory/lesson_plans/anglo-saxon/normans_lp_hoh_domesday.pdf 

http://www.nationalarchives.gov.uk/domesday/ 

http://medievaleurope.mrdonn.org/domesday.html 

Children to create own Domesday book with entries for Smethwick and Dudley. 

Children to add medieval times to timeline 1066-1484. 

To  frame historically-valid questions to lead their own learning 

To draw together relevant sections of information 

To use primary and secondary sources 

Tudor troubles 

http://www.sedgleymanor.com/historical/dudley_castle_history.html 

http://www.dudleycastle.org.uk/history.html 

How is Dudley Castle famous? Show the children a painting of Queen Elizabeth I. 

 Ask who it is and how they know. What do you know about her? Tell the children she toured the country visiting her supporters and that she 

visited Dudley Castle in 1575. Children to research her visit to Dudley Castle and write a first person account using pages 12-15 of children’s history 

of the Black Country. 

Add Tudors to time line 1484-1603 

To place events, people and changes into correct periods of time  

To make connections between different periods of time. 

 

 

 

 

 

 

 

 

 

 

 

Dud Dudley and the Civil War 

 

https://books.google.co.uk/books?id=qJkw00iujccC&pg=PP9&lpg=PP9&dq=metallum+martis&source=bl&ots=CJjsRdonTW&sig=4zEYdiX0PCl0pHlB

EP-uQ5YJ5yc&hl=en&sa=X&ei=_-goVZaMDejV7Qbu-YG4Dw&ved=0CEUQ6AEwBw#v=onepage&q=metallum%20martis&f=false 

http://en.wikipedia.org/wiki/Dud_Dudley 

http://www.search.revolutionaryplayers.org.uk/engine/resource/default.asp?theme=156&originator=%2Fengine%2Fcustom%2Fplace.asp&page=&rec

ords=&direction=&pointer=111&text=1&resource=5229 

Show the children a copy of Metallum Martis, a book written by Dud Dudley in 1665. What is important about this Man to the development of the 

Black Country? What changes did his book bring?  

Children to use evidence to write a biography of Dud Dudley’s life and how he began smelting iron ore using coal- Children’s history of the Black 

Country.pg 15  

Add the Stuarts to the timeline 1603-1714 

To understand how life changed through different periods of time. 

To understand how new technologies affected everyday life. 

 

Industrial Revolution 

How did the development of canals change the black country? 

http://www.bclm.co.uk/media/learning/library/ks2-canal-mania-teachers-notes.pdf 

http://www.dudleycanaltrust.org.uk/our-trips/individual-45-minute-trip/ 

http://downloads.bbc.co.uk/schools/primaryhistory/lesson_plans/anglo-saxon/normans_lp_hoh_domesday.pdf
http://www.nationalarchives.gov.uk/domesday/
http://medievaleurope.mrdonn.org/domesday.html
http://www.sedgleymanor.com/historical/dudley_castle_history.html
http://www.dudleycastle.org.uk/history.html
https://books.google.co.uk/books?id=qJkw00iujccC&pg=PP9&lpg=PP9&dq=metallum+martis&source=bl&ots=CJjsRdonTW&sig=4zEYdiX0PCl0pHlBEP-uQ5YJ5yc&hl=en&sa=X&ei=_-goVZaMDejV7Qbu-YG4Dw&ved=0CEUQ6AEwBw#v=onepage&q=metallum%20martis&f=false
https://books.google.co.uk/books?id=qJkw00iujccC&pg=PP9&lpg=PP9&dq=metallum+martis&source=bl&ots=CJjsRdonTW&sig=4zEYdiX0PCl0pHlBEP-uQ5YJ5yc&hl=en&sa=X&ei=_-goVZaMDejV7Qbu-YG4Dw&ved=0CEUQ6AEwBw#v=onepage&q=metallum%20martis&f=false
http://en.wikipedia.org/wiki/Dud_Dudley
http://www.search.revolutionaryplayers.org.uk/engine/resource/default.asp?theme=156&originator=%2Fengine%2Fcustom%2Fplace.asp&page=&records=&direction=&pointer=111&text=1&resource=5229
http://www.search.revolutionaryplayers.org.uk/engine/resource/default.asp?theme=156&originator=%2Fengine%2Fcustom%2Fplace.asp&page=&records=&direction=&pointer=111&text=1&resource=5229
http://www.bclm.co.uk/media/learning/library/ks2-canal-mania-teachers-notes.pdf
http://www.dudleycanaltrust.org.uk/our-trips/individual-45-minute-trip/
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Children to use pages 16-19 to find out about canals and write an imaginary account of a boy working on the canals in the area.  

Add Georgian dates to timeline 

To understand the  historical concept of cause and consequence, similarity, 

difference and significance,  

To understand how new technologies affected everyday life. 

To frame historically-valid questions to lead their own learning 

 

Nine locks ordeal 1869 

What do you think this title from an event in the Black country might mean? Why do you think it happened? How would it be different today? 

With growth of canals and smelting of iron ore using coal came the growth and expansion of the Black country. Soon there were quarries and mines 

everywhere and the population of the BC soared. Give the children time to research this incident and use newspaper reports as a primary 

source/secondary. Discuss how they would feel if it were a member of their family. Children to write own letter to the newspaper giving their 

opinion on this incident. 

http://www.bclm.co.uk/media/learning/library/23SW_Mining_5_Nine_Locks_Pit_Ordeal_1869.pdf 

http://www.blackcountrybugle.co.uk/Wednesbury-priests-poeticbrtribute-dramatic-rescue/story-20123040-detail/story.html 

To understand historical concepts such as the significance of Queen 

Victoria’s visit  

To understand how life changed through different periods of time. 

To use primary and secondary sources 

A royal Visitor 

What was the Black country like when Queen Victoria visited in 1837? 

Using pages 20-23  and links below, children to research what life was like during this time. Would you like to have been a child? Why/why not? 

What you have been doing? What would you see around you? 

http://www.wolverhamptonhistory.org.uk/leisure/special_events/victoria2/route 

http://www.historywebsite.co.uk/genealogy/Macdonald/page4.htm 

http://www.bbc.co.uk/news/uk-england-birmingham-12894720 

http://www.expressandstar.com/editors-picks/2014/05/12/queen-victorias-large-and-dirty-town-verdict-on-wolverhampton/an-extract-from-princess-

victoria%C2%80%C2%99s-journal-august-2-1832/ 

Imagine you are a school child who goes to try and see Queen Victoria when she visited Wolverhampton. Would you be at School? What landmarks 

might you see on route? What would you hear, smell? What were Victoria’s early thoughts on W-ton?   Work in pairs  

Add Victorian era to the timeline 1837- 1902 

To gain historical perspective 

To make connections between local and national history 
To identify and describe reasons for the changes in the Black Country. 

 

Today 

What happened to the Black country after the Wars? 

Children to read pages 24-27. Children to work in pairs to create a documentary to describe how the war changed  The black Country and use a 

map to show what the black country looked like at this point. 

 
To gain historical perspective by placing their growing knowledge into 

different contexts, 

To  understand the connections between local, regional, national and 

international history 

 

Tomorrow…… 

Will the Black country always look the way it does today? Why ? Why not?  Which of the periods studied did you enjoy most? Why? Which of the 

eras showed most change? Which showed most growth? How will future generations know what it is like today? 

 

Add modern times to timeline 

http://www.bclm.co.uk/media/learning/library/23SW_Mining_5_Nine_Locks_Pit_Ordeal_1869.pdf
http://www.blackcountrybugle.co.uk/Wednesbury-priests-poeticbrtribute-dramatic-rescue/story-20123040-detail/story.html
http://www.wolverhamptonhistory.org.uk/leisure/special_events/victoria2/route
http://www.historywebsite.co.uk/genealogy/Macdonald/page4.htm
http://www.bbc.co.uk/news/uk-england-birmingham-12894720
http://www.expressandstar.com/editors-picks/2014/05/12/queen-victorias-large-and-dirty-town-verdict-on-wolverhampton/an-extract-from-princess-victoria%C2%80%C2%99s-journal-august-2-1832/
http://www.expressandstar.com/editors-picks/2014/05/12/queen-victorias-large-and-dirty-town-verdict-on-wolverhampton/an-extract-from-princess-victoria%C2%80%C2%99s-journal-august-2-1832/
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Manor Primary School 

Summer Term Year 6 

The Mayan Civilisation- Non European Society 

 Overview of the Learning: 

In this unit children will study the key features, including the everyday lives of men, women and children of the Mayan Civilisation. Children will develop their understanding of the achievements of the earliest civilisations.  

Core Aims  

 know and understand how Britain has influenced and been influenced by the wider world 

 know and understand significant aspects of the history of the wider world: the nature of ancient 

civilisations; the expansion and dissolution of empires; characteristic features of past non-European 

societies; achievements and follies of mankind 

 gain and deploy a historically grounded understanding of abstract terms such as ‘sacrifice’, ‘civilisation’, 
‘parliament’ and ‘hierarchy’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, 

difference and significance, and use them to make connections, draw contrasts, analyse trends, frame 

historically-valid questions and create their own structured accounts, including written narratives and 

analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make 

historical claims, and discern how and why contrasting arguments and interpretations of the past have 

been constructed 

 gain historical perspective by placing their growing knowledge into different contexts, understanding the 

connections between local, regional, national and international history; between cultural, economic, 

military, political, religious and social history; and between short- and long-term timescales. 

Pupils should be taught  

Chronological understanding 

Children should be able to: 

 place events, people and changes into correct periods of time  

 use dates and vocabulary relating to the passing of time, including ancient, modern, BC, AD, century 

and decade. 

Knowledge and understanding of events, people and changes in the past 

Children should: 

 find out about ideas, beliefs, attitudes, behaviour and characteristics of people, recognising that views 

and feelings can differ.  

  identify and describe reasons for, and results of key historical events, situations and changes in Maya 

 describe, compare and make links between the main events, situations, behaviour and changes in Mayan 

Civilisation- work out how conclusions were arrived at. 

Historical interpretation and Enquiry  

Children should be able to: 

 to ask perceptive questions, select and record relevant information 

 identify the different ways the past is represented and to give reasons for this 

 recognise primary and secondary sources 

 use a range of  sources of information to weigh evidence, sift arguments and develop perspective and 

judgment.  

 Consider ways of checking the accuracy of interpretations, whether they are fact or fiction  

Organisation and communication 

Pupils should be able to: 

 recall, select and organise historical information from several sources in a fluent account  

 use dates and historical vocabulary to describe the periods studied  
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 communicate their knowledge and understanding of history in a variety of ways [for example, drawing, 

writing, by using ICT]. 

 

Expectations 

Children can: 

 know and understand how Britain been influenced by the wider world 

 gain and deploy a historically grounded understanding of abstract terms such as ‘sacrifice’, ‘civilisation’, ‘parliament’ and ‘peasantry’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid 

questions and create their own structured accounts, including written narratives and analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed 

 gain historical perspective by placing their growing knowledge into different contexts,  

  gain an understanding of the connections between national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales. 

 

  

 

 
 
 
 
 
 
 
 
Learning Objectives Suggested Learning Opportunities  

To ask perceptive questions, select and record relevant information 

To identify the different ways the past is represented and to give reasons for this 

To recognise primary and secondary sources 

To use a range of sources of information to weigh evidence, sift arguments and 

Ask ch what they know about the Mayans, have they heard of them before? Do they know any facts about the Mayan civilisation?  

Give differentiated groups A3 picture sheets of different Mayan artefacts.  

What do these artefacts show you? What could they be? Who would own them? What would they be used for? Ask ch to look at 1 or 2 pictures and discuss 

ideas about the artefacts as a group – do all ch agree or are there different opinions? Remind ch to think logically rather than just pulling ideas out of the air. 
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develop perspective and judgment.  

 

Ch to focus on their justification – HOW do they know this artefacts serves a particular purpose?  

What does this tell us about the Mayans? 

 If able, ch to then mind map more of their ideas about who the Mayans are.  

Ch to then independently write questions about the Mayans which they would like to find out the answers to through lessons.  

https://www.youtube.com/playlist?list=PL9SLkANZIEtUxpN8A9BHFR6GGFTk24Nis 
 

To identify why the Mayan were so significant. 

To identify the Mayan era 

To locate where the Mayans lived. 

 

 
 

Why do we study the Maya? 

The Maya were, according to some historians, the most advanced of all Meso- American cultures. They came from Central America and reached the high 

spot of their influence between 300 and 900 AD and then they largely disappeared. They were made up of 60 or more separate Kingdoms, although they all 

spoke the same language and had the same culture, and traded extensively with each other. 

The Maya Empire, centered in the tropical lowlands of what is now Guatemala, reached the peak of its power and influence around the sixth century A.D. 

The Maya excelled at agriculture, pottery, hieroglyph writing, calendar-making and mathematics, and left behind an astonishing amount of impressive 

architecture and symbolic artwork. Most of the great stone cities of the Maya were abandoned by A.D. 900, however, and since the 19th century scholars have 

debated what might have caused this dramatic decline  

 Children to locate the Mayan civilisation on a world map and create a time line to show when they lived. Children to label the Mayan civilisation on a 

timeline and relate to life in Britain.what would life have been like in Britain at this time?(  add Celts, Roman, Anglo Saxons , Vikings, Normans to timeline) 

 http://www.timemaps.com/civilization/Mayan-civilization 

http://www.theschoolrun.com/homework-help/the-mayans 

 

Ask the children to find out in pairs or 3’s possible reasons why the Maya were such a significant society and share with class. What evidence did they use? 

There are no ‘right’ answers, at this stage -purely curiosity.  Aim is for children to become curious, feel that they are learning quickly on their own, and 

working things out for themselves 

 

Useful internet links: 

https://kidskonnect.com/history/ancient-mayan/ 

http://www.livescience.com/41781-the-maya.html 

http://www.brainpop.com/educators/community/bp-topic/maya-civilization/ 
To find out about Mayan agriculture 

To find out how the Mayans managed to be self sufficient 

Mayan Wealth was based on farming. They developed a very successful way to grow crops in an area of rainforest and mountains 

Ask the children what they already know about agriculture in rainforest regions. What crops are grown? 

How are fields watered and fertilised? 

What crops did the Maya grow? Are these the same as today, or different? 

How did they grow food on mountains? How important was agriculture to their way of life?  

When so much of the land they lived in was mountain and jungle, how did the Maya manage to become so important?  

Children research photographs and information to solve the history mystery as to why this civilization was able to flourish in such inhospitable terrain. 

http://mayas.mrdonn.org/food.html 

http://mayas.mrdonn.org/farmers.html 

Present research as a report or as a class debate. 

 

To identify important Mayan places. What can we learn about the Maya from the way they built their buildings? 

https://www.youtube.com/playlist?list=PL9SLkANZIEtUxpN8A9BHFR6GGFTk24Nis
http://www.timemaps.com/civilization/Mayan-civilization
http://www.theschoolrun.com/homework-help/the-mayans
https://kidskonnect.com/history/ancient-mayan/
http://www.livescience.com/41781-the-maya.html
http://www.brainpop.com/educators/community/bp-topic/maya-civilization/
http://mayas.mrdonn.org/food.html
http://mayas.mrdonn.org/farmers.html
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To make connections between international and national history 

To understand the  historical concept such as continuity and change, cause and 

consequence, similarity, difference 

Show ch pics of Chechen Itza looking at what it was used for, why it was important and why people/tourists still visit it now.  

(The Mayans were basically a stone age society, using tools and weapons made of wood and local stone. Obsidian, a hard volcanic rock, was 

used for blades and axes.) 

 What tools and equipment did people use during the stone age in Britain? What were buildings like in Britain? Are they similar to Mayan tools 

and equipment? What do their buildings tell us about how Mayan life was organised? 

 What might it be like clearing a rainforest using a stone axe? Although having no wheels or carts, and no animals to pull them, the Maya could 

move large quantities of stone to build pyramids, palaces, temples and cities. 

How did they manage this? What were their cities like? Are their pyramids the same as those in Egypt? 

Would you have liked to be a Mayan builder? 

http://www.history.com/topics/maya/videos/seven-wonders-the-temple-of-chichen-itza?m=528e394da93ae&s=undefined&f=1&free=false 

Children to create a tourist leaflet on Chechen Itza explaining why tourists would want to go there; What type of information would they have to include on 

their leaflet? What would they see? What would interest them? What presentation features could they use to catch people’s eyes?  

To find out what was life like at the height of the Mayan civilisation. 

To organise historical information from several sources in a fluent account  

 

 

 

 
 

To gain an understanding of the connections between cultural, economic, 

military, political, religious and social history; and between short- and 

long-term timescales. 

 

How was Mayan society organised 

Mayan society had a clear hierarchy. Show the children various models and artists’ impressions of life in Mayan city states 1,200 years ago.  

http://www.ducksters.com/history/maya/pyramids_and_architecture.php 

(http://www.ducksters.com/history/maya/daily_life.php) 

http://mayas.mrdonn.org/socialstructure.html 

Ask pupils to use their creative imaginations to produce a brief tour guide of a typical city. Think about how our society is run and who is in charge .Explore 

the city states of the Mayans and how they were organised, investigating the roles of different groups of people in Mayan society, such as kings, nobles, 

merchants and slaves 

 

Discuss key points – who do you think had the best lifestyle in Mayan times? Who had the worst? Why do you think this?  

Put ch into 3 groups; slaves, farmers and nobles to research.Discuss the differences between the lifestyle of Mayan nobles, farmers and slaves. Discuss how 

each lifestyle would differ and the key reasons why.  

Children to think about and find out about the sights and sounds of a Mayan farmer’s life – what time would they get up? What sounds would they hear 

during this time? If they went to the market to sell crops, what sights/sounds/smells would they experience?  
Ch to independently write a diary extract based on a Mayan noble/slave/farmer. 

Remind ch to read the facts carefully – can they use the facts in their diary extract to make it seem realistic?  

Remind ch to include emotions/feelings in their writing. 

To find out about Mayan Gods and the stories surrounding them 

To make comparisons between Egyptian and Mayan civilisations. 
 

.   
 

Does the use of sacrifices prove that the Mayans were a cruel people? 

The jaguar and the maize God were two of the most important Gods for Mayans, although there were lots more give the children time to 

research in pairs, Mayan Gods. And think about…. 
Are the gods similar or different to Greek, Egyptian Gods? Discuss in groups. 

If the Maya were so civilised why then did they carry out human sacrifice? (Priests made human sacrifices to ensure good harvest, fine weather or 

victory in battle.)  Instead of seeing things as 'black and white' pupils are encouraged to look at more subtle shades of opinion.   

http://www.history.com/topics/maya/videos/seven-wonders-the-temple-of-chichen-itza?m=528e394da93ae&s=undefined&f=1&free=false
http://www.ducksters.com/history/maya/pyramids_and_architecture.php
http://www.ducksters.com/history/maya/daily_life.php
http://mayas.mrdonn.org/socialstructure.html
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Ch to create a Mayan god of their own and annotate their god with its religious purpose – why would people pray/worship this god? Why are they 

important?  
 

http://www.ducksters.com/history/maya/religion_and_mythology.php 

To ask perceptive questions about an artefact 

To  select and record relevant information 

To recognise primary and secondary sources 

 

 

 

How might you go about translating the hieroglyphics? 

Mayans used a system of writing often called ’hieroglyphics’ similar to the Egyptians, although historians still cant read most of these. Scribes had a very high 

status, suggesting that the written word was important. 

Ask the children to select writing on a column or building and try to work out what it might mean, using the symbols as a guide. 

How are they similar/different to the Ancient Egyptians? Why did these things make the Mayans important?  

Ch to create TV report where a few members are Mayans explaining why they used it and a few ch are the reporters interviewing and explaining WHY it was 

so important and what impact it has on our lives today. 

 

http://www.ducksters.com/history/maya/writing_numbers_and_calendar.php 

What evidence do we have that the Mayan civilisation were an advanced 

society? 

To use a range of sources of information to weigh evidence, sift arguments and 

develop perspective and judgment.  

 

 

What can we tell about Mayans from their pottery or ruins? 

Most societies leave behind artefacts- either whole or broken. These can tell us lots about that society if there is no written material or, like the 

Mayans we can’t read or understand what has been written. Some museums have collections of Mayan pottery. Select pictures of several 

different pots, pieces of jewellery or ruined buildings and explore the pictures on them. 

What can we tell about Mayans from their pottery or ruins? 

From what we have left behind, do you think the Mayans were rich? Clever? Similar to us, or different? 
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Create a powerpoint presentation explaining what we can learn from what the Mayans left behind.to  

To know and understand significant aspects of the Mayan civilisation  

To understand the achievements of the Mayans. 

 

What can we learn about the Mayans from their counting system and calendar? 

The Mayans developed a complex counting system, and developed a calendar based on 365 days in a year. They could predict the movements of 

the sun and the moon. Mayans used Zero, had a writing system, created calendars and used astronomy.  

How could they develop such a detailed understanding of the universe? 

What does this tell us about Mayan Society? 
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To use a range of sources of information to weigh evidence 

To  sift arguments 

To develop perspective and judgment.  

 

Can we solve the riddle of the decline of the Maya?  

Discuss the reasons why it is so difficult to find the answer to this question. 

When there are apparently 88 competing theories about the end of the Mayan civilization. Ask the children to predict possible reasons then put them into 

research teams. Each team has to advocate its particular theory carefully selecting only relevant material and then, against the clock make their case.  

In the ninth century, the Maya world was turned upside down. Many of the great centres like Tikal were deserted. The sacred temples and palaces briefly 

became home to a few squatters, who left household rubbish in the once pristine buildings. When they too left, Tikal was abandoned forever, and the Mayan 

civilisation never recovered. Only a fraction of the Maya people survived to face the Spanish conquistadors in the 16th century. 

For decades, archaeologists have been searching for an explanation of the Maya collapse. Many theories have been put forward, ranging from warfare and 
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invasion to migration, disease and over-farming. Many think the truth may lie with a combination of these and other factors. 

But none of the conventional theories were good enough for Dick Gill. He believed that what had devastated the Maya was drought. However, drought as the 

only explanation of the Maya collapse was highly controversial. Gill continued his research and discovered that  it was the driest time in the region for 7,000 

years.Here at last was the clinching evidence Gill had been searching for - exceptional drought at the time of the Maya collapse. 
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